
  

ST JOHN THE BAPTIST SCHOOL BEHAVIOUR SUPPORT GUIDELINES  
  

 

1. PURPOSE  

Catholic schools strive to develop a faith community permeated by Gospel values, which respects the dignity of each 

person. This provides opportunities for school communities to build a sense of acceptance, inclusion and 

connectedness for all students. Catholic schools, share responsibility with parents for teaching students to live 

responsibly in a community with others, by fostering compassion and forgiveness, and promoting respectful 

relationships. The educative process is intended to assist students to make a conscious choice of living a responsible 

and coherent way of life. 

  

The St John the Baptist Behaviour Support Guidelines will be implemented within the context of related Diocesan 

Systemic Schools (DSS) policies such as; Behaviour Support, Anti-Bullying, Pastoral Care and Wellbeing, Acceptable Use 
of Technology, Cyber safety and Complaints Handling.  

  

 

2. BEHAVIOURAL EXPECTATIONS  

St John the Baptist Behaviour Support Guidelines outline the behavioural expectations for students that contribute to 

a safe and supportive learning environment. 

 

 

 

  

  

  



3. PROCEDURES FOR TEACHING AND COMMUNICATING BEHAVIOURAL EXPECTATIONS  

St John the Baptist implements a positive behaviour school wide system approach that includes proactive strategies 
for defining, teaching, and supporting appropriate student behaviour.  

  

Our PBL expectations are displayed in the classroom, on the playground, school website and in orientation information 

to students and families. Students are explicitly taught each expectation during class time and are continually referred 

to during all aspects of school life. 

  

The whole school approach is based on the Positive Behavioural Interventions and Supports (PBIS) Framework, also 

known as Positive Behaviour for Learning – PBL.  

  

Tiers I - III systems include:  

Tier I: All students and staff explicitly taught about behaving in safe, respectful and responsible way across all school 

settings. The emphasis is on educating and encouraging positive social skills and character traits.  Teaching students 

the SEL skills (self-awareness, self-management, social awareness, relationships, and responsible decision-making) are 
foundational competencies that students need in order to develop prosocial skills and positive behaviour that 

optimises student engagement in learning.  

  

Tier II: Students whose behaviours do not respond to Tier I supports are provided with additional preventative learning 

opportunities, including:   

(a) more targeted social skills instruction;   

(b) increased adult monitoring and positive attention;   

(c) specific and regular daily feedback on their behavioural progress; and   

(d) additional academic supports if required.  

  

Tier III: Students whose behaviours do not respond to Tier I and II supports are provided with intensive preventative 

strategies, including:   

(a) individualised academic and/or behaviour intervention planning;   

(b) more comprehensive, student-centred and function-based wrap-around processes; and  (c) school-

family community mental health supports as required.  

  

In addition, our positive behaviour school approach includes a focus fostering the development of students’ self-

awareness and self-management skills through different SEL initiatives including:  

• The Zones of Regulation is used across the school to help students gain skills in consciously regulating their 
emotions, which in turn leads to increased control and problem-solving abilities. Using a cognitive behaviour 

approach, the curriculum’s learning activities are designed to help students recognize when they are in 

different states called “zones,” with each of four zones represented by a different colour. In the activities, 
students also learn how to use strategies or tools to stay in a zone or move from one to another. Students 

explore calming techniques, cognitive strategies, and sensory supports so they will have a toolbox of methods 
to use to move between zones.  

 

• Online Wellbeing Check-ins conducted at least once a fortnight. This is completed in a Google Form and allows 

for students to develop reflective practice and self-monitoring skills related to their feelings and emotions. 

The questions asked incorporate other SEL initiatives i.e. Zones of Regulation and our PBL Matrix. It also gives 

teachers insight into how their students are rating their own wellbeing and can help them to determine 

students who may need further assistance. 

 

• Mindfulness sessions with a trained facilitator each term assist children to learn and practice these self-calming 

techniques. Mindfulness can calm the mind and focus our attention on the here and now, rather than thinking 

about the past or worrying about the future. 

 



4. PROCEDURES FOR ENCOURAGING POSITIVE BEHAVIOUR  

St John the Baptist community is committed to acknowledging positive behaviour through the following strategies:  

  

(a) Each class teacher develops their own systems of acknowledgement and reinforcement within their class, these 

may include:  

• Body language strategies – smile, gestures, nod, thumbs up, proximity etc   

• Verbal acknowledgment – recognition of how behaviours affect others, single word utterances, praise, 

descriptive, encouraging etc  

• Use of appropriate extrinsic rewards 

 

(b) At the end of 2024 we undertook a review of how we track Positive Behaviours for Learning (PBL), and as a result 
we have tweaked our system slightly. In the past, children were awarded a number 1-3 as a reflection of their 

behaviour during the week. This has now been expanded so that the numbers can reflect a broader range of 
behaviour. The numbers will range from 0 - 5. Below is a description of what each number means: 

 

5 = Each day I showed respect, was responsible and did my best learning. 

4 = Most days I showed respect, was responsible and did my best learning. 

3 = Some days I showed respect, was responsible and did my best learning. 

2 = Occasionally I showed respect, was responsible and did my best learning. 

1 = I rarely showed respect, responsibility or did my best learning.   

0 = This week has been tough and I have struggled to show respect; be responsible and do my best learning. 

 

PBL scores were previously recorded using a hard copy PBL log which was taken home by students so that PBL 

scores could be communicated to parents. This has been made redundant with the introduction of the Compass 

school management system. PBL scores are recorded in Compass at the end of each week and parents are 

automatically notified through the Compass app. Class teachers are responsible for tracking total PBL scores for 

their students. 

 

Awards will be given out when children reach the following number of points: 

Bronze Award = 35 points 

Silver Award = 65 points 

Gold Award = 95 points 

Assistant Principal’s Award = 125 points 

Principal’s Award = 155 points 

 

(c) Class and whole school Bucket Filling is also used to encourage positive behaviour. Bucket Filling is based on the 

idea that we all carry an invisible bucket. When our buckets are full we are happy; when they are empty we are 
sad. We fill our school buckets with smiley faces that we receive for doing good things. When we have twenty 

smiley faces in our class bucket the class gets a reward which is negotiated between the class teacher and students. 

When a class has twenty faces they also receive a “big” smiley face to put on our whole school bucket. When the 
whole school bucket reaches twenty smiley faces a reward time is awarded to the whole school, which is fifteen 

minutes free play time at the end of the day.  This system encourages team work as it relies on the whole 

schoolworking collaboratively to help one another reach the whole school reward. 

  

  

  



5. MONITORING BEHAVIOUR 

Monitoring behaviour at SJB is supported by the school ‘Behaviour Team’.  This team meets once a month to review 

all the data collected on behaviour incidents across the school. This data is analysed for patterns, triggers, timing; 

and planned preventative and intervention strategies.    

  

6. PROCEDURES FOR DISCOURAGING INAPPROPRIATE BEHAVIOUR  

St John the Baptist Behaviour Support Guidelines are based on restorative principles that support students to restore 

right relationships and re-engage in learning. These procedures are respectful of the dignity, rights and fundamental 
freedoms of individual students, and at the same time are focused on the effective running of the school for the benefit 

of all.  
 

Managing Behaviour at SJB  

As a PBL (Positive Behaviour for Learning) school we are committed to taking a proactive positive approach to 

behaviour. This entails teaching a lesson every week or fortnight on the expected behaviours, then rewarding children 
through affirmation (verbal, visual, stickers & reward time) when these expected behaviours are displayed. Explicit 

teaching of the expected behaviours ensures everyone is aware of the behavioural expectations at SJB. 

On occasions, when children do not meet these expectations the behaviour response flow chart and behaviour 

consequence matrix (see Appendix) helps identify appropriate actions to take by the teacher to encourage and support 

the student to return to appropriate behaviour. 

When an incident or series of incidents that could be classified as major occurs, it is investigated fully by listening to 

each involved person’s point of view, including witnesses. A ‘Major Time Out’ (MTO) is given where necessary, and 

restorative practices are put in place in order to restore right relationships and to plan ways of supporting positive 

behaviour. Generally, this will include some time off the playground and a reflection session (recorded either on paper 

or electronically) with a teacher. Parents are contacted and the incident is reported to the Assistant Principal or 

Principal. Data is kept on the incident in Compass for tracking purposes. It is the responsibility of the teacher who 
gives the MTO to follow-up on the incident and record the details in Compass. 

If a student receives 3 MTOs in a term, further consequences will follow. One of the consequences of this 

repeated behaviour would be to miss out on certain activities such as Gala Days, fun days, excursions, etc. In addition 

to this, the student will also complete some community service around our school.  Community service involves 
carrying out various jobs around the school, in break time, to help out, e.g. helping in the library and/or office, tidying 

up an area, picking up rubbish etc. These jobs will benefit our school in a positive way as a means of making up for 

their undesirable behaviour. They will be required to complete community service for a certain amount of minutes 
and keep a log to track their contributions to our school, which will be signed off by the supervising teacher (classroom 

teacher or leadership member). 

In certain circumstances parents may be asked to collect their child from school for the remainder of the day and 

sometimes, a number of days to allow the school time to plan for their re-entry back to school and to liaise with the 
family and/or external allied health professionals as required. 

 

7. PROCEDURES FOR RESPONDING TO CHALLENGING/AT RISK BEHAVIOURS  

Challenging or at risk behaviour is any behaviour that significantly impacts on the day to day functioning of schools. 

Challenging or at risk behaviour is best understood as a continuum which ranges from students’ requiring universal 

classroom-based support, to the most complex social and emotional needs requiring an individualised approach. Our 
school implements the following strategies to support and manage challenging/at risk behaviour.  

  

(a) Risk Management plan and/or Behaviour support plan.   

(b) Case management processes for students with behaviour or risk plans, allowing for a team approach where a 
number of teachers problem solve collaboratively, with the involvement of students, to work together to find 
solutions to manage challenging/at risk behaviour. 



(c) Referral to CSBB and Wellbeing and Leaner Diversity to draw upon the expertise of staff from these teams to 
help us refine and further develop our practices and processes. 

(d) School counselling and/or school-family community mental health supports as required.  

  

Procedures for serious breaches of behaviour such as Suspension, Negotiated Transfer, Expulsion and Exclusion are 

outlined in the Diocesan Behaviour Support Policy.  

  

Suspension: If the child is suspended then the Principal/delegate will:  

- Meet with the student and outline the reasons for the suspension (if age appropriate)  

- Phone to advise parents of the suspension and discuss pick up arrangements or transport home - Provide 
written confirmation outlining the reasons for the suspension within two working days, the start and end 
date, contact person and the return to school meeting date  

- Convene a return to school meeting with student and parents to discuss how the matter will be resolved, 

monitored and how feedback will be provided to the student and parents  

  

Serious Incidents  

Under certain circumstances, staff may be required to make a response to a serious incident presented by a student. 

Emergency and critical incident responses may be required and include, procedures for emergency evacuation, lock 
down procedures, or first aid. Serious incidents will be managed by the school leadership team and documented in 

the school incident record file. Critical incident management is informed by the CSBB Guide for Managing Critical 

Incidents in Schools.  

  

Principals will notify the DCJ, School’s Consultant, FACs, NSW Police, the CSBB Safeguarding Team or the CSBB 

Wellbeing Team as required.  
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